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ABSTRACT 
 
Name : Firda Fausia 
Reg. Number : 20400113118 
Department/Faculty  English Education/ Tarbiyah and Teaching Science 
Title : The Use of Idiomatic Expression in Teaching Recount 
Text in International English Training of Cambridge 
English College (CEC) 
Consultant I : Dr. Hj. Djuwairiah Ahmad, M.Pd., M.TESOL. 
Consultant II : Dr. H. Nur Asik, M. Hum. 
 
This research was aimed to determine the use of idiomatic expressions to 
improve students’ ability in writing recount text in Intermediate Class of Cambridge 
English College (CEC). The principle problem was only one that was “To what extend 
does the use of idiomatic expressions effective to improve student’s writing ability in 
International English Training of Cambridge English College?” 
The study used quasi Experimental Design, exactly “Non-equivalent Control 
Group Design.” The study involved 14 students, the intermediate class of Cambridge 
English College (CEC). The sample was taken by purposive sampling technique 
which consisted of 2 classes as the sample. 7 students from Intermediate-1 as 
Experimental class and 7 students from intermediate-2 as controlled class. There were 
two variables: The independent variable of this research was Idiomatic as technique 
and the dependent variable was students’ writing skill. 
The data were analyzed using descriptive statistic (frequency, mean score, and 
standard deviation) and inferential statistic (independent sample t-test). The research 
discovers that the writing ability of the intermediate class of Cambridge English 
College improved by using idiomatic expressions as technique where the mean score 
through pre-test in experimental class was 55.85 while in controlled class was 64.86 
and mean score through post-test in experimental class was 86.86 while in controlled 
class was 72.14. From the t-test, the researcher found that the value of the t-test 3.32 
was greater than the t-table 2.178, (3.32  2.178). It meant that there was a significant 
difference between the experimental class and controlled class. Therefore, hypothesis 
H0 was rejected and H1 was accepted. 
Based on the finding and discussion of the research, the researcher concluded 
that using Idiomatic Expressions was effective to improve the students’ ability in 
writing Recount text and it created interesting and enjoyable in learning activity. 
Therefore, it is advisable that the English teachers apply or implement idiomatic 
expression in teaching writing to the students. 
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CHAPTER I 
INTRODUCTION 
 
This chapter present the introduction which consists of background, research 
problem, research objectives, research significance, research scope, and 
operational definition of term. 
 
A. Background 
 Learning English, there are four major skills that should be mastered by 
English foreign language learners (EFL). The skills are listening, speaking, 
reading, and writing. To be perfect in English, the students cannot learn those 
skills separately only based on their area of interests. The four skills should be 
learnt integrated because it would not be balance if the students are good in 
speaking but not in writing. Writing is very useful skill for students as an 
alternative way of expressing their ideas. It involves several interconnected aspects 
of language such as vocabulary, grammar, paragraphs organizations, punctuations, 
spellings, capitalizations, etc. Through the writing skill the students can express 
their ideas to the others in the written forms.  
Teaching writing was very exceptional because through writing skill, 
students were expected to be able to put their ideas into a piece of writing. 
According to Elite Olshtain in Celce (2001), writing as a communicative activity 
needs to be encouraged and nurtured during the language learner's course of study. 
It is obvious that writing is an essential language reinforcing skill and a crucial 
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ability because it becomes a mean of learning, discovering, developing, and 
refining language ability. Within of writing, the students use the language; trying 
to express their ideas.  
According to lynos in Hartono (2005) in learning foreign english 
particularly writing, one of the biggest problems facing students is grammar. 
Further lynos explained that grammar is a form of words from the language itself 
and how their combination in phrases, clauses and sentence, or it can be said that 
the grammar gives the rules about how to combine words in to sentence because of 
writing activity is not only simply to put all of the words into a paper but the way 
to transform our idea to the reader by writing and how creatively the writers 
convey their idea to the reader. According to Corder in Hartono (2005) the 
description of each error can be classified in four categories, there are omission, 
addition, elections, and sorting. He added that we can test it through aspects of 
phonology, lexical, and grammatical. He elaborated that the mistakes made by 
students can give us feedback, it will make us know about the effectiveness of the 
learning material and learning techniques from the teacher. 
Based on the phenomena above, the teacher needs to find alternative 
teaching technique and strategy which can encourage students’ ability in writing 
and motivate the student to make a creative and qualified writing so they can 
improve their skill in writing. Langan (2008 & 2011) stated that writing is a skill it 
makes sense that the more they practice to write the better their writing will be. 
Obviously, the English teachers should be creative to help their students enjoy 
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writing because if they know well what they should write they would not hesitate. 
There are some texts to gather the ideas such as descriptive text, narrative text, and 
recount text. 
The statement above introduced a technique in teaching English writing 
skill, so students could improve their ability and have a good writing quality 
especially in recount text. This research used “idiomatic expressions” in writing 
recount text. Paul in Gadis (2013) stated that idioms make our language more 
colorful, and they easily provide learners with a way to subtly express their 
thoughts and sound more proficient. Applied Idiomatic Expressions let the 
students made nature writing. The nature writing would be arisen naturally because 
English speaker use the idiom mostly whether in writing and speaking. 
Idiomatic expression is a language style that is usually used by native 
speakers of English to communicate naturally. It is kind of expression, which 
cannot be understood from the literal meanings of the words of which they are 
composed (Rachmadys Sabrony, 1986:15). An idiom itself is a group of words in a 
fixed order that have a particular meaning, which are different from the meanings 
of each word understood on their own (Cambridge Advance Learner‟s Dictionary, 
2003). Since idiomatic expressions are important part of language for native 
speakers of English, it means that idioms are important for the English learners 
Considering that importance, the writer assumed that students must learn 
idiomatic expressions. But, the problem is that it is not easy to make English-as-
foreign-language learners understand and be able to communicate using idiomatic 
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expressions. Moreover, English comes from some versions, such as British 
English, American English, Australian English, etc, which means there is no 
cultural standar should be used in teaching English. Thus, knowing where the 
idioms came from is enough to identify where those idiomatic expressions are 
appropriate to be used. In addition, the learners can use idiomatic expressions from 
global English  
Idioms have a great influence in teaching and learning process of a foreign 
language because it could be one of the ways to give students better conditions to 
improve their writing in a high level and also make their writing become more 
natural. Idiomatic expressions used for choosing the right diction in writing for 
better variety and raised their qalified. A good writing quality could appear with 
the diction that used were the researcher expects that by using this way, the 
students were more motivated and interested to learn in the class. 
Referring to some previous explanation above, the researcher is attracted 
conduct an experimental  entitled “The Use of Idiomatic Expressions in Teaching 
Recount Text in International English Training of Cambridge English College. 
B. Problem Statements 
Based on the previous background, the researcher formulates the problem 
statement are: 
1. Is the use of idiomatic expressions effective to improve students’ writing   ability 
in International English Training of Cambridge English College? 
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2. To what extend does the use of idiomatic expressions effective to improve 
student’s writing ability in International English Training of Cambridge English 
College? 
C. The Objective of Research 
According to the problem statement above, the main objective of the research 
are: 
1. To find out whether the use of idiomatic expression effective to improve students’ 
writing ability in International English Training s of Cambridge English College.  
2. To explore which idiomatic expressions most used by student on writing ability in 
International English Training of Cambridge English College.  
 
D. The Significance of the Research 
There are many practical significance of the research which can be useful for 
the teacher, students, and next researcher. Firstly, for the teacher, this media is 
expected to be useful of this input for the English teacher to improve their students’ 
motivation and creative to organize a good writing. Secondly, for the students, this 
research will help the students develop their knowledge in writing and improve their 
motivation and ability in organizing the sentence in a good writing, especially in 
writing by using idiomatic expressions as a media of learning. Lastly, for the next 
researcher, it is expected to be a useful as a reference for any other research about 
teaching writing by using this media in the class. 
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E. The Scope of The Research 
 To make this research clearer and specific, the scope of this research is 
limited that in using idiomatic expressions as part of authentic materials and it is used 
as a technique to improve students' ability in writing recount text. Here, the students 
were trained to apply idioms into their writing. For the place, it conducted at 
Cambridge English College (CEC). The researcher chose the intermediate class of 
CEC. The method that used in this research was Quasi-Experimental Design, Non-
equivalent Control Group Design. 
 
F. Operational Definition Of Terms 
1. Idiomatic Expressions is an expression whose meaning is not predictable from the 
usual meanings of it is constituent elements.  
2. Writing ability is a skill of someone to explore her ideas, feelings, or experience 
and communicate them with somebody else through signs or symbols in written 
form.  
3.  Recount text is a text that retells the past event. Its purpose is to provide a 
description and it occurred with sequence of events. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
This chapter is divided into four main sections, namely review of related 
research findings, some pertinent ideas, theoretical framework, and hypothesis. 
 
A. Review of Related Research Findings 
Anggoro (2010) in his research entitled “ the Use of Idiom in Narrative Text 
for Developing Vocabulary Mastery” concluded that the three cycles showed 
increasing students’ progression. In the first cycle the score mean was 90.7%, the 
following cycle increased to 91% and the third cycle slightly decreased to 86%. 
Those three results considered to be satisfactory. The result of the post-test was much 
higher than that in pretest which is 75.7%. Based on the fact, he concluded that there 
was distinction in understanding narrative-containing idioms after the students had 
attended idiom-based class. From the questionnaire given to the students, the result 
showed the students strongly intended that English Idiomatic expression to be taught 
as a supplement in vocabulary building.  
Widiarti (2013) in her research entitled “Teaching Idiomatic Expressions for 
English Department Students of Satya Christian University: Students‟ Perspective” 
concluded that students were interested in learning idiomatic expressions, and they 
were wanted to learn more. Mostly, the ways or techniques that students used to learn 
idiomatic expressions were by learning in classroom from what their teachers shared 
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and the materials in the lessons. They also learnt idioms using media such as films, 
cartoons, articles, comic strips, etc. The findings also showed that it was helpful to 
learn idioms by discussing idioms with friends or people around them, either the 
meaning or the uniqueness. And to memorize idioms, the finding showed that 
students prefer to memorize the figurative meaning, and using the literal meaning to 
memorize some idioms. Along with those proposed way, students‟ own way of 
learning are by writing down the idioms and reading them repeatedly until they 
memorize it, but some students shared their way of learning idioms by using songs 
and by practicing those idioms to communicate. 
Kurnia (2016) in her research entitled “The Students‟ Ability of Using 
Idiomatic Expressions in Speaking Skills at SMP Negeri 87 Jakarta” concluded that 
Three (3) students or 8.83% of thirty-six students were on the lowest list of 
respondents with both the learning of basic two-word idiomatic expressions and 
speech. They had to be trained more. Twenty-eight (28) students or 77.77% out of 36 
students speak English in a more casual manner. Eleven (11) students or 13.88% out 
of 36 students spoken in a more natural way, and verbal communication was at ease 
with him. The general result was not that bad. The lowest score was fair, which 
indicated that the gap of the respondents is still small. In other words, the average 
knowledge of the respondents about the basic two word idiomatic expressions was 
still fairly good. 
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Compared with the researcher research, Anggoro examined the idiom for 
developing students vocabulary, Gadis examined the idiom to see the students’ 
perspective and Widiarti examined the idiom in teaching speaking skill. To sum up 
the researcher research was different from Anggoro,Kurnia and Widiarti, as her 
research focused the idiom in teaching writing skill especially in recount text. 
Every result of the research before very helpful and motivate the students in 
learning English. Moreover, it makes them more enthusiastic and enjoyable in 
learning 
B. Some Pertinent Ideas 
1. The Concept of Writing 
a. Definition of Writing 
According to Gould in Purnomo (2014) states that writing is an 
effort to create a dialogue with the readers. It is a way or process of 
discovery and developing our responses to an event, test or situation. 
Oshima and Hogue in Nasmawati (2014) described that writing is 
a progressive activity. It means that when you first write something down, 
you have already been thinking about what you are going to say and how 
you are going to say it. Then after you have finished writing, you read 
over what you have written and make changes and correction. Therefore, 
writing is never a one-step action. It is process that has several steps. 
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Linse in Ambarawati (2014) also stated that writing is a 
combination of process and product of discovering ideas, putting them on 
paper and working with them until they are presented in manner that is 
polished and comprehensible to readers. 
b. The Importance of Writing 
  Nowadays, people recognize more and more the importance of 
writing. Adelstein and Prival in Nasmawati (2014) expressed that in all 
subject in our life or in all professions, the ability to write to express 
oneself clearly is an essential basic for success. Adelstein said “As soon 
as you move one step up from the bottom, your effectiveness depends on 
your ability to reach other through the spoken or written language”. The 
usefulness of writing expressed as follow: 
1. Writing is tool for discovery. We stimulate our thought process by 
unconscious mind. 
2. Writing generates new ideas by helping to make connection and see the 
relationship with other aspect. 
3. Writing helps us to absorbs and process information. 
4. Writing enables us to solve problems into written form we can examine 
and manipulate them. 
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c. Reason for Teaching Writing 
  Harmer in Purnomo (2014) states that the reason for teaching 
writing to students of English as a foreign language include 
reinforcement, language development, language style, and most 
importantly writing as a skill in its own right. 
d. Characteristics of Writing 
There are some characteristics of the good writing as Adelstein and 
Prival in Nasmawati (2014) said as follow: 
1. Good writing reflects the writers’ ability to use the appropriate voice. 
Even though all good writing conveys the sounds of someone talking 
else, the voice heard though the writing must also suit purpose and 
audience of the occasion. 
2. Good writing reflects the writers to recognize the material into 
coherent whole so that it moves logically from a central, dominant 
idea to supporting points and finally to a consistent ending, conveying 
to the reader sense of a well thought out plan. 
3. Good writing reflects the writers’ ability to write clearly and 
unambiguously to use sentence structure, language, for example so 
that one possible meaning is writers’ intended one. 
4. Good writing reflects the writers’ ability to write the reader interest in 
the subject and to demonstrate a thought and a sound understanding of 
it. 
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5. Good writing reflects the writers’ ability to citizens the first draft and 
receive it. Revision is the key of effective writing. 
6. Good writing reflects the writers’ pride in the manuscript the 
willingness to spell and punctuate accurately and to check the meaning 
and the grammatical relationship within the sentence before submitting 
the finished product to the structure of an audience. 
7. Writing down ideas allows as distancing ourselves from them. 
8. Writing helps us to absorb and process information when we write a 
topic, we learn it better. 
9. Writing enables us to solve the problem by putting the element of 
them into written form; we can examine and manipulate them. 
10. Writing on a subject makes us active learners rather those passive 
learners of information. 
e. Components of Writing 
There are five significant components of writing according to 
Jacob in Nasmawati (2010) they are content, organization, vocabulary, 
language use, and mechanics. 
1. Content 
   Content of writing should be clear for the readers so that the 
readers can understand the message conveyed and get information 
from it. In order to have a good content of writing, the content should 
be well unified and completed. This term is usually known as unity 
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and completeness which become the characteristic of the good 
writing. 
2. Organization 
  In organization, the writing concerns with the ways the writer 
to arrange and organize the ideas or the messages in the writing. 
Organizing the material in writing involves coherence, order of 
importance, and general to specific, specific to general, chronological 
order that happened from the beginning to the end. 
3. Vocabulary 
   The effective use words will always result good writing both 
specific and technical writing, the dictionary is very considerable 
vocabulary is one in writing. To express ideas we always deal with 
vocabulary. The lack of vocabulary makes it difficult to express idea. 
4. Language use 
 Language use in writing description and other form of writing 
involves correct language and point of grammar. An adequate 
grammar should be one that is capable of producing grammar. We 
should not able to do anything more than utter separate items of 
language function and also grammar can help the students to improve 
the use of formal language. 
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5. Mechanics 
  There are at least two parts of mechanic in writing, namely 
punctuation and capitalization. Punctuation is important as the way to 
clarify meaning in English writing capital letters have to participles. 
First, they are used to distinguish between particular and proper things. 
Second, it is used as first word in quotations, a formal statement and 
proper adjective. 
f.  Writing Process 
Langan in Purnomo (2014) divides writing process into four 
parts, they are: 
1. Pre-writing 
There are four prewriting techniques that will help to 
think and develop a topic and get words. They are free writing, 
questioning, making a list, and preparing a scratch outline. 
2. Writing 
 Be prepared to put in additional thoughts and details that 
did not emerge during prewriting. 
3. Revising 
 Revising means rewriting an essay, building on what has 
already been done to make it stronger. There are three stages to 
the revising process: revising content, revising sentence and 
editing. 
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4. Editing 
 After revising for the content and style, the next step is 
editing for error grammar, punctuation and spelling. 
 
2. Recount Text 
Recount is one of the examples of story genres. In a recount text, it 
reconstructs past experience. It means that recount text tells about something that 
has happened. Anderson and Anderson (1997) state that recount is a piece of text 
that retells past events, usually in the order in which they happened; it could be 
speaking or writing. The purpose of a recount text is to give the audience a 
description of what occurred and when it occurred. Hartono (2005) gave clear 
description about schematic structures and language features of a recount: 
 Schematic structure of recount text is as follows:  
(1) Orientation: provide the setting and introduces participants.  
(2) Events: tell what happened, in what sequence  
(3) Re – orientation: optional – closure of events  
 Language features of recount text are as follows:  
(1) Focus on individual participant  
(2) Use of past tense to indicate the events in the past time.  
(3) Focus on temporal sequence of events.  
(4) Use material and action clause. 
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The example of Recount text 
My short Holiday In Bandung 
Orientation : Last holiday, I went to Bandung with my friend, Asep. we 
spent our holiday there. we went to bandung by bus. The bus schedule 
from Brebes was at 07.00 AM and arrived in Bandung at 11.30 AM  
Events : In the first day, we went to Bandung zoo. The ticket price was 
only Rp 30.000. The animals collection there were very complete. In the 
next day, we went to geological museum and talked with the guide about 
geology. It made us understood about geology. we saw rocks collection 
there. After that, I went to Bandung bus station because we had to go 
home to Brebes.  
Reorientation : My holiday in Bandung was only two days but It made 
me happy. 
3. General Overview of Idiom  
The more explanations about idiom is described in the following 
explanations into four cases, they are:  
a. Definition of Idiom  
Some idioms are fixed in their form, and cannot be changed or varied 
so that the best way to understand an idiom is to see it in the context. The 
features of fixed aspect are idiom can be used in the passive, some verb-based 
idioms have noun-compound forms and the words in the idiom can also be 
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varied. McCarthy and O’Dell (2003) stated that idioms are expressions which 
have a meaning that is not obvious from the individual words, example: the 
idiom “drive somebody round the bend” means “make somebody angry or 
frustrated”, but we cannot know this just by looking at their words.  
Moon in Anggoro (2010) said that idiom is “an ambiguous term, used 
in conflicting ways.” In lay or general use, idiom has two main meanings. The 
first, idiom is a particular manner of expressing something in language, music, 
art, and so on, which characterizes a person or group. The second, an idiom is 
a particular lexical collocation or phrasal lexeme, peculiar to a language. 
According to Wright, J. in Anggoro (2010), idiom is an expression that has 
two features: (a) idiom is fixed and is recognized by native speakers; (b) 
idiom uses language in a non-literal – metaphorical – way.  
b. Types of Idiom  
According to Cambridge Advanced Learner’s Dictionary, there are 
two definitions of type. Both of them are countable noun. Firstly, type is “a 
particular group of people or things which shares similar characteristics and 
forms a smaller division of a larger set”. Secondly, type is “a person who 
seems to represent a particular group of people, having all the qualities that 
you usually connect with that group”. Below are the types of idiom based on 
Cacciari and Tabossi (1993), and also McCarthy and O’Dell (2010).  
The first is Cacciari and Tabossi in Anggoro (2010), they stated that 
idiomatic expressions can be included into the vast family of fixed phrases, 
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clichés, proverbs, indirect speech acts, speech formulas, and so forth. Then, it 
also gives some degree of conventionalization of meaning yet at the same 
time differs in semantic as well as syntactic properties. 
In a similar way, McCarthy and O’Dell (2010:22-32) divide the 
idioms into eight types of idioms as follows:  
a. Similes are expressions which compare two things; they always include the 
words as or like, example: My brother's as thin as a rake (extremely thin)  
   Binomials are type of idiom in which two words are joined by a conjunction  
(linking word), usually “and”, example: black and white  
  b. Trinomials are a similar type of idiom, in which three words are joined, 
example: I've looked here, there and everywhere for my glasses but can't find 
them.  
  c. Proverbs are short sentences which refer to something most people have 
experienced and which gives or warnings, example: We should buy extra 
travel insurance for our skiing trip. Better safe than sorry.  
  d. Euphemisms are type of idiom used to avoid saying words which may 
offend or be considered unpleasant, example: Go behind a tree if you need to 
answer the call of nature.  
  f. Cliché are a comment that is often used in certain common, everyday 
situations, example: Truth will out!  
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  g. Fixed statements are expressions that you can often hear and use fixed 
statements in everyday conversation, example: Get your skates on!  
  Other language, it mostly comes from Latin or French, example: Ad hoc, De 
facto. 
c. Classifications of Idiom  
Based on Cambridge Advanced Learner’s Dictionary, the definition of 
classification can be uncountable and countable noun. Firstly, classification is “the 
act or process of dividing things into groups according to their type (uncountable 
noun)”. Secondly, classification is “a group that something is divided into 
(countable noun)”. Here are the classifications of idiom that is introduced by Seidl 
and McMordie (1988), and Lim (2004).  
The first classifications of idiom are proposed by Seidl and McMordie in 
Anggoro (2010) that are divided into nine classifications as the following:  
a. Key words with idiomatic uses  
1) Adjectives and adverbs: go a long way, out of thin air, thick on the ground  
 2) Nouns: the bottom line, by the way, out of this world  
 3) Miscellaneous: it’s makes no odds, as I see it, know what’s what  
b. Idioms with nouns & adjectives  
1) Noun phrase: a drop in the ocean, another cup of a coffee, beginner’s luck  
2) Adjective + noun: a close shave, a straw in the wind, a tower of strength 
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c. Idiomatic pairs 
1) Pairs of adjectives: alive and kicking, bright and breezy, cut and dried  
2) Pairs of noun: heaven and earth, man to man, every nook and cranny  
3) Pairs of adverbs: more or less, far and wide, to and fro  
4) Pairs of verbs: sink or swim, wine and dine, forgive and forget  
5) Identical pairs: all in all, from door to door, on the up-and-up  
d. Idioms with prepositions: after a fashion, by rights, within reason  
e. Phrasal verbs: be into (something), come by something, get off  
f. Verbal idioms: come clean, hit the road, keep open house  
g. Idioms from special subjects: runs at a profit (business), go to the country 
(politics and government), take a short break (travel)  
h. Idioms with key words from special categories: a green belt (color), one fine 
day (number), take heart (parts of the body)  
i. Idioms with comparisons  
1) Comparisons with as ... as: as fresh as a daisy, as gentle as a lamb, as sharp 
as a needle  
2) Comparisons with like: fit like a glove, sing like a bird, watch someone like 
a hawk. 
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d. The Meanings of Idiom  
The meaning of idiom can be literal meaning and idiomatic meaning. The 
literal meaning is the sum up of the meaning of the constituents, pattern of 
figuration. Meanwhile, the idiomatic meaning is the lexicalized extended meaning 
of the construction. According to Langlotz, A. in Gadis (2016), “Idiomatic 
construction can be described as complex symbols with specific formal, semantic, 
pragmatic and sociolinguistic characteristics.” The composite structure of idiom is: 
phrases or semi-clauses, idiomatic compounds (blackbird, chatterbox), phrasal 
verbs (stand by, see through, come across) and proverbs (Birds of a feather flock 
together) also belong to the group of composite idiomatic constructions. 
McCharthy (2010) said that “Idioms are enormously various in length either 
structure or function.” For example, “take a shine to” is an idiom. In idiomatic 
meaning sense, it means “become attracted to”. Such idiom functioned as single 
unit which that meaning not being predictable from that words individually. But, 
the word shine can has a literal or non-idiomatic meaning in other contexts. So, it 
can be said that the word in an idiom can has literal or idiomatic meaning when its 
word apply in other sentences. In other word, an idiom can have two meaning that 
are literal meaning and idiomatic meaning. Mostly, the literal meaning of an idiom 
refers to denotative meaning whereas the idiomatic meaning refers to connotative 
meaning.  
 
 
22 
 
e. Idiom and Collocation  
Idiom usually related to collocation. As noted Jackson and Amvela (2000), 
idioms are as a type of collocation which involving two or more words in context. 
Collocation itself refers to a structural or syntagmatic relation. The meaning of 
relation here is a word contracts with other words occurred in the same text. 
Specifically, those are the arising from predictable co-occurrence. Harmer, J 
(2004) argues that collocation is words which co-occur with each other and which 
language users, through custom and practice, have come to see as normal and 
acceptable. The distinction between collocation and idiomaticity is “(stability of) 
collocation is a high degree of contextual restriction whereas idiomaticity is a 
strong restriction on the selection of a sub sense”.  
Besides, collocation exists in the whole of the English language. Further, 
the study about collocation is called corpus linguistics. According to Yule, G 
(2006), “The study of which words occur together and their frequency of co-
occurrence have received a lot more attention in corpus linguistics.” Here, a corpus 
leaded to large collection of texts, spoken and written that stored as a database in a 
computer.  
There are three categories of collocations as mentioned Hallidayan in 
Gadis (2016) as the following:  
a. “Fixed” collocations of lexical items, which are of high probability and 
without grammatical restrictions, for example: danger de mort, danger 
mortel.  
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b. One or more lexical items that are always tied to a particular 
grammatical structure; for example, the French expressions le cas 
echeant, en (avoir) plein le dos, or the English let the cat out of the bag. 
This category called “idioms”.  
c. The so-called “compound words”, or “compound lexical items” for 
example items such as pomme de terre and pese-lettres (letter balance), 
which collocate as single units.  
Moreover, here are the most common types of collocation 
according to Gairns and Redman in Gadis (2016) that is:  
a. Subject noun + verb, example: The earth revolves around the 
sun. 
b. Verb + object noun, example: She bites her nails.  
c. Adjective + noun, example: A loud noise, heavy traffic.  
d.  Adverb + past participle used adjectivally, example: Badly, 
dressed  
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f. Expressions in Idioms 
Formulaic Language, idioms are a type of formulaic language. Formulaic 
language consists of fixed expressions which we learn understand as units rather 
than as individual words 
Type of formulaic language Examples 
Greetings and good wishes Hi there! See you soon! 
Happy birthday! 
Prepositional phrases At the moment, in a hurry, 
from time to time 
Saying, proverbs and 
quotations 
It’s a small world! Don’t put 
all your eggs in one basket. 
To be or not to be- that is 
the question 
Compounds Car park, bus stop, home-
made 
Phrasal verbs Take off, look after, turn 
down 
Collocations Blonde hair, deeply 
disappointed 
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g. What are idioms used for? 
1. For emphasis, e.g. the singer’s second album sank like a stone. (failed 
completely) 
2. To agree with a previous speaker. E.g. 
A: did you notice how Lisa started listening when you said her name? 
 B: yes, that certainly made her pick her ears up. (start listening 
carefully) 
3.  To comment on people, e.g. did you hear Tom has been invited for dinner 
with the prime minister? He’s certainly gone up in the world! (gained a 
better social position – or more money – than before) 
4. To comment on a situation, e.g. the new finance minister wants to knock 
the economy into shape. (take action to get something into a good 
condition) 
5. To make an anecdote more interesting, e.g. it was just one disaster after 
another today, a short of domino effect. (when something, usually bad, 
happens and causes a series of other things to happen) 
6. To catch the readers’ eye. Idioms – particularly those with strong images – 
are often used in headlines, advertising slogans and the names of small 
businesses. The writer may play with the idiom or make a pun (a joke 
involving a play on words) in order to create a special effect, e.g. a debt of 
dishonor instead of the usual debt of the usual honour. (a debt that you 
owe someone for moral rather than financial reasons)   
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7. To indicate membership of a particular group, e.g. surfers drop in on 
someone, meaning to get on a wave another surfer is already on.  
h. Where will you see or hear idioms? 
 You will see and hear idioms in all sorts speaking and writing. 
They are particularly common in everyday conversation and in popular 
journalism. For example, they are often found in magazine horoscope, e.g. 
you’ll spend much of this week licking your words (trying to recover from 
a bad experience), or in problem pages. E.g. do you think that my 
relationship has run its course? (come to a natural end ) however, idioms 
also used in more formal contexts, such as lectures, academic essays and 
business reports, e.g. it is hoped the regulations will open the door do better 
management. (let something new start). 
 
C. Theoretical Framework 
The researcher delivered about experimental research to find out the 
effectiveness of using idiomatic expressions to improve students’ ability in 
writing recount text as a material. It was well known that writing recount text is 
included as one of the learning material especially in English subject. It was mean 
that students should be able to learn how to write a recount text well and 
structured. The element of the recount text namely generic structure and language 
features. The generic structure consists of orientation, events, and reorientation. 
Whereas, the language features consist of three things. First, recount text is 
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introducing personal participant; I, my group, etc. Second, recount text is using 
chronological connection; then, first, etc. Third, recount text is using linking verb. 
Four, recount text is using action verb. The last, recount text is using simple past 
tense. 
However, the problems faced by the students based on the result of 
preliminary observation and interview, many students difficulty in writing recount 
text. For example, they confused on developing paragraph based on the generic 
structure of the texts. Besides, they difficult used the tenses based on the texts 
require. They did not know the rules of recount text. Even, they only relied on 
textbook. As a result, the students got stuck in writing descriptive text even they 
were not eager to learn and they have low motivation to act. 
In teaching writing especially writing recount text, teachers should use 
various ways in the class to make teaching-learning activities more interesting 
and effective. One of creative ways of the teachers in helping them in teaching 
writing are they often using media in the class. Dixon says that Idiomatic 
expressions have long played an important role in the English language. In fact, 
the use of idioms is so widespread that an understanding of these expressions is 
essential to successful communication, whether in listening, speaking, reading, or 
writing. 
 According to Badger in Kurnia (2016) idiomatic expressions can be in 
the form of: 
1. Simile idioms like when you say ―like two peas in a pod", you are 
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describing how two things are similar or close in nature, by comparing them to 
peas which grow together in a pod. 
2. Phrasal verbs usually contain one or more individual verbs and prepositions 
that, when used together in a sentence, act as a single verb. For example, people 
use the phrasal verb "to get away with" to mean "avoid punishment" as in the 
sentence, "She will get away with stealing that car." 
3. Aphorisms, or colloquially called "sayings," aphorisms may develop organically 
over time, but are often coined in widely read books, famous speeches or other 
texts. Some have roots in sacred scriptures and survive translations and cultural 
diffusion because of their ability to capture profound philosophical truths in short, 
easy-to-remember sentences. Some often-quoted aphorisms include, "He who 
hesitates is lost" and "The best things in life are free." 
4. Landmark events and important historical figures, which often make their way 
into idiomatic expressions particular to certain cultures. In the United States, for 
example, to give your "John Hancock" means to provide your signature. This 
expression references one of the signers of the Declaration of Independence, John 
Hancock, whose signature is one of the largest and most distinct on the document. 
5. Metaphorical idioms compare two situations, objects or actions. However, 
idioms based on metaphors do not use the words "like" or "as" to connect the two 
ideas. For example, when you call a method of coercion a "carrot and stick 
method," you compare the situation at hand to the practice of luring stubborn horse 
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or mule by dangling a carrot in front of him and prodding with a stick behind, or 
consider this ―trial and error‖. 
Thus, idiomatic expressions as one of authentic materials conducted as a 
media for the students in writing recount text. Idiomatic expressions intended to 
guide the students to explain their experience. Through idiom, the students trained to 
explaine the experiences adjusting its generic structure and the generic features. 
Besides, by employing idiom as media, they can learn many vocabularies especially 
about adjective, adverb or compound adjective when they explore idiomatic 
expressions. Addition, it trained them more creative writing and thinking. In other 
words, it can help the teachers to overcome the students’ problem in writing recount 
text and create interesting and enjoyable learning activity. 
In conclusion, it was assumed that idiom as one of authentic materials could 
be used in which provide a stimulus as a good model in teaching writing especially to 
help the students’ problem in writing recount text. So, through idiom it could be 
helpful and motivate the students in writing descriptive and makes them more 
enthusiastic and enjoyable in learning. 
D. Hypothesis 
H0: The use of Idiomatic Expressions is not effective to improve students’ ability 
in writing recount text in International English Training students’ of 
Cambridge English College. 
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H1: The use of Idiomatic Expressions is effective to improve students’ ability in 
writing recount text in International English Training students’ of Cambridge 
English College. 
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CHAPTER III 
RESEARCH METHOD 
This chapter deals with research design, research variable, population and 
sample, research instrument, data collection procedure, data analysis technique, 
research procedure, and research setting. 
 
A. Research Method 
1. Research Design 
This research applied an experimental method intended to find out 
whether using idiomatic expressions was effective to improve students’ 
writing skill. Sugiyono (2013) explained that experimental method is a 
quantitative method that used to find out the influence of independent variable 
toward the dependent variable that is utilized a control group to manage the 
condition. 
 This research design was Quasi Experimental Design; exactly 
Nonequivalent Control Group Design that involving two groups of classes. 
One group was treated as the experimental class and other group was treated 
as the control class. There were two classes which were divided into 
experimental class and control class. Both of them were done pre-test (O1). 
The pre-test was given in order to know students’ prior knowledge before the 
treatment. Next, the treatment (X) was applied to the experimental group by 
using idiomatic expressions as technique and post-test (O2 and O4) were given 
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to both groups. Post-test was applied in order to know students’ achievement 
of the two classes. The score of both groups were compared to see the 
improvement. 
This is a model of Quasi-Experimental Design, exactly Non-equivalent 
Control Group Design.  
     Research Design   
  Table 3.1   
 
    
   
    (Sugiyono, 2015: p.116) 
Where: 
E : Experimental class 
C : Controlled class 
O1 : Pre- test (in experimental class) 
O3 : Pre-test (in controlled class) 
X : Treatment for experimental class by using idiomatic expressions as   
technic 
O2 : Post-test (in experimental class) 
O4 : Post-test (in controlled class) 
Based on the pattern above, the resercher gave the students of both 
experimental and control groups a set of pre-test. The treatments was given 
E  O1 X O2 
     _______________ 
C  O3   O4 
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for experimental group to stimulate the students to make a qualified and 
natural writing by using idiomatic expressions as a technique. Then the 
control group used conventional technique or the reasercher taught without 
appling the idiom. After gave the treatment, both of the groups was given a 
post-test. 
 
2. Research Variables 
Arikunto (2013) stated that the variable which gives an effect is 
called the independent variable (X), while the variable that is influenced 
called the dependent variable (Y). Well, independent variable is a variable 
that stand alone and it is not changed by the depends on the other variable. In 
the other hand, dependent variable is a variable that depends on the other 
variable. This research has two variables that consist of independent and 
dependent variable. According to the title of this research namely “The Use 
of Idiomatic Expressions in Teaching Writing Skill in International English 
Training of Cambridge English College” the two variables are: 
1. Independent Variable 
The independent variable (X) was the use of idiomatic 
expressions. It had given effect toward dependent variable. It 
showed how the use of idiomatic expressions as a treatment could 
improve students’ ability in writing recount text. 
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2. Dependent Variable 
The dependent variable (Y) was “Teaching writing skill“. 
The dependent variable was affected by independent variable. It 
showed how the result of students’ writing ability in recount text 
by using idiomatic expressions as a technic, then showed whether 
improve or not. 
 
B. Population and Sample 
1. Population 
To know more about the condition of population in composing this 
thesis so that the first time the researcher explained the definition of 
population. According to Arikunto (2010), population is the total of research 
subject. Gay (2006) stated that population is a certain group of things (people, 
objects, events, etc). The population in this research was the intermediate 
class of Cambridge English College (CEC). The total numbers of population 
were 14 students which concist of 2 classes. 
2. Sample 
 Sugiyono (2014) stated that sample is the part of the number and 
characteristic that is possesssed by the population. In the other word, sample 
is the representative of the population. The method that  used by the 
researcher in choosing the sample was purposive sampling technique. The 
researcher took two classes as the sample to get representative data. The 
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researcher took two classes as sample and divided into two groups, 
experimental class and control class. The researcher took intermediate classes 
both of the classes are consist of 7 students. The researcher selected these 
classes because the students in both classes had almost the same level. 
 
C. Research Instrument 
To obtain the data, the test of writing was applied namely pre-test and 
post-test. Suharsimi Arikunto (2013) stated that the test is a tool or procedure 
used to determine or measure something in the atmosphere, in the manner and 
rules that have been determined. Sugiyono (2013) stated that the researcher used 
instrument to measure achievement, asses individual ability, observe behavior, 
develop a psychology profil of an individual, or interview a person. Well, the 
instrumental research are the ways of gathering the data, without them data would 
be impossible to put in hand. 
The pre-test was intended to see students’ prior knowledge on writing 
ability before giving the treatment. In the pre-test, the researcher ordered the 
students to make a recount text by choosing some tittle. The post-test was 
administered to know the students’ achievement on writing ability after serving 
treatment. In post-test, the researcher ordered the students to make recount text 
with different theme from pre-test. 
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D. Data Collection Procedure 
1. Pre-test 
The pre-test conducted in the two classes. In pre-test, the researcher 
intended to find out the capabilities of the beginning both of the groups and 
equates the students’ prior knowlegde in writing recount text before giving 
treatment.  
Before giving treatment, the researcher applied a pre-test which was 
carried out on september 21
th
 , 2017.  Procedure of pre-test: 
 The researcher gave a theme for students, the theme that should write by 
students was about “ the embarassing experience” 
 The researcher ordered the students to make recount text by that theme.  
2. Treatment 
After giving the pre-test, then the treatment given to the experimental 
class. The treatment given for at least six meetings by conducting idiomatic 
expressions as media in the class, while the controlled class received treatment 
by using conventional model (different way). 
 First meeting, on september 21th 2017. The researcher gave explanation to the 
students about writing and recount text. Element that should be paid attention 
in writing and descriptive text. And the researcher asked the students 
difficulties in arrange the recount text. 
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 Second meeting, on september 28th 2017. The researcher explained about the 
recount text. The materials were about the definition of recount text, the kinds 
of recount text, explained the generic structure and language features of an 
abject (the definition of identification and recount), and gave the example. 
 Third meeting, on september 29th 2017. The researcher explained about past 
participle and ordered the students to make a paragraph in a past form. 
 Fourth meeting, on october 5th  2017. The researcher  explained about the idea 
of idioms, example of idioms, and also distribute the idioms book. Here, the 
researher was using “ English Idioms in use advanced book by cambridge” 
 Fifth meeting, on octoberr 6th 2017. The reseracher continued the materi about 
idiom and ordered the students to make a short massage to their friends by 
applying the idiom into their writing. 
 Six meeting, on october 12th 2017. The students received the massage from 
their friends and analyze the idiom that concist in the massage. 
3. Post-test 
After giving the treatment, post-test conducted of the two classes. The 
post-test was almost same in the pre-test before. Then, it was assessed by using 
rubric of writing of recount text. Procedure of post test: 
 The researcher gave a theme for students, the theme that should write by 
students was about “ a holiday experience” 
 The researcher ordered the students to make recount text by that theme.  
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 The students’ should be apply the idioms that they had learnt before into the 
recount text. 
 
E. Data Analysis Technique 
The data are obtained through pre-test and post-test. The researcher used the 
procedures as follows:   
1. Scoring category of the students’ pre-test and post-test by using scoring rubric 
items as follows: 
Item 
Analysis 
Score  Criterion of scoring 
Content  27-30 
 
23-26 
 
20-22 
 
17-19 
 
13-16 
Excellent : If the central purpose , the unity, the 
coherence and continuity of paragraph are all correct 
Good : If the paragraph contained few errors of the 
central purposes, unity, coherence,and continuity 
Fair: If the paragraph contained some errors of the central 
purposes, unity, coherence,and continuity. 
Poor : If the paragraph contained dominated errors of the 
central purposes, unity, coherence,and continuity 
Very poor: If the central purpose , the unity, the 
coherence and continuity of paragraph are all incorrect 
Organization  18-20 
15-17 
12-14 
9-11 
Excellent: fluent expression-ideas clearly stated 
Good: somewhat choopy -loosely organized but main 
ideas stand out 
Fair: not fluent-ideas confused or disconnected 
Poor:  If the paraghraph dominated of errors of words and 
sentence 
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5-8  
Very poor: does not communicate-no organization 
Vocabulary  18-20 
15-17 
12-14 
9-11 
5-8 
Excellent: sophisticated range-effective word/idiom 
choice and usage 
Good: adequate range-occasional errors of word/idiom 
form, choice, usage, but meaning not obscured 
Fair: limited range-frequent errors of word/idiom form, 
choice, usage 
Poor : essentially translation- little knowledge of 
english vocabulary, idioms, word form 
Very Poor : if all of the vocabulary are incorrect. 
Grammar/ 
Language 
Use 
23-25 
20-22 
16-19 
9-15 
 
5-8 
Excellent:  If the paraghraph are all correct. 
Good: If the paragraph contain few errors of grammar 
Fair: If the paragraph contain some errors of grammar 
Poor : If the paragraph contain dominated errors of 
grammar 
Very poor. If the paraghraph are all incorrect. 
Mechanic 5 
4 
3 
2 
 
1 
Excellent: if there are no problrms of 
spelling,punctuation,capitalization. 
Good: if there are few errors of 
spelling,capitalization,paragraphing but not observed. 
Fair: If there are some errors of spelling, 
punctuation,capitalization, paraghraping. 
 poor If there are some errors of spelling, 
punctuation,capitalization, paraghraping. 
Very poor : Illegible writing 
Total score 100  
 
 (Alice C. Omaggio in Heril. 2001) 
 
1. Calculating the students’ score per person by using the following formula: 
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Students’ Correct Answer 
Score =      x 100 
Total Number of Items 
 
(Depdikbud in Nur in Rustan, 2016) 
2. Classifying the students’ scores by using the following scale: 
         Table 3.2 Students’ Score Classification 
No. Score Criteria Note 
1. 85-100 Excellent 
The students get the excellent criteria 
score in every category 
2. 70-84 Good 
The students get the good criteria 
score in every category 
3. 55-69 Fair 
The students get the fair criteria score 
in every category 
4. 40-54 Poor 
The students get the poor criteria 
score in every category 
5. 0-39 Very Poor 
The students get the score under the 
poor criteria in every category 
(Syarif, 2010) 
3. Calculating the mean score of the students’ answer by using the following 
formula: 
 
   
∑ 
 
 
(Gay, 2006 p: 320) 
Where:      =  Mean score 
∑   =  Sum of all scores 
  N  =  Total number of the subjects 
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4. Finding out the standard deviation by applying the following formula: 
   √
  
 
 
   where SS  =  ∑    
 ∑   
  
 
(Gay, 2006 p: 321) 
 
Where:   SD =  Standard deviation 
SS  =  The sum of square 
 N  =  Total number of the subjects 
   ∑x2 = The sum of all square; each score is squared and all the 
squares are added up. 
 (∑x)2 = The square of the sum; all the scores are added up and the 
sum is square, total. 
5. Finding out the differences between students’ score in pre-test and post-test 
by applying the following formula: 
  
 ̅   ̅ 
√(
       
       
) (
 
  
 
 
  
) 
(Gay, 2006 p: 349) 
Where:      t  = Test of significance 
 ̅1 = Mean score of experimental group 
 ̅2 = Mean score of controlled group 
                    SS1 = Sum square of experimental group 
           SS2 = Sum square of controlled group 
n1 = Number of students of experimental group 
n2 = Number of students of controlled group 
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6. Then the last, the result of the t test will be compared with t table to see if 
there is a significant difference between the Experimental class and 
Controlled class on the other hand, the experiment was effective or not. 
T table ≤ t test = Effective 
T table ≥ t test = Not effective 
(Gay, 2006 p: 346) 
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CHAPTER IV 
FINDINGS AND DISCUSSION 
This chapter deals with the findings of the research and the discussions of the 
findings. The findings are in line with the problem statements that stated in the 
introduction part. The findings of the research present the description of the result of 
data collected through written test. In the discussions section, the researcher describes 
further explanation of the findings given. 
Moreover, in this chapter, the researcher analyzed the data obtained from the 
students pre-test and post-test. The data consisted of the result of the pre-test and 
post-test. The pre-test was intended to know the ability of the students’ writing ability 
before giving treatments, while the post-test was intended to find out whether there 
was any improvement or not of the students’ writing ability after having several 
treatments through implementation of idiomatic expressions as a media. 
A. Findings 
The findings of the research deal with the rate percentage of the students’ 
score attainment through test to find mean score, standard deviation, and test of 
significance 
1. The Classification of Students’ Pre-Test Scores in Experimental Class and 
Controlled Class 
The students’ score of pre-test and post-test were observed based on 
five components of writing. The data can be seen in the following table:  
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Table 4.1 
The Distribution of Frequency and Percentage Score of 
Experimental Class in Pre-test 
 
No. 
 
 
Score 
 
Classification 
 
Frequency 
 
Percentage 
1. 85-100 Excellent - - 
2. 70-84 Good 3 42.86 % 
3. 55-69 Fair 3 42.86% 
4. 40-54 Poor 1 14.28 % 
5. 0-39 Very Poor - - 
Total 7 100% 
   
The table above shows that, the rate percentage of score of experimental class 
in pre-test from 7 students, 3 (42.86%) student obtained good score, 3 (42.8%) 
students obtained fair score, and 1 (14.28%) students obtained poor score. 
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Table4.2 
The Distribution of Frequency and Percentage Score of 
Controlled Class in Pre-test 
 
No. 
 
 
Score 
 
Classification 
 
Frequency 
 
Percentage 
1. 85-100 Excellent - - 
2. 70-84 Good 2 28.57% 
3. 55-69 Fair 4 57.15% 
4. 40-54 Poor 1 14.28% 
5. 0-39 Very Poor - - 
Total 
 
7 
 
100% 
 
While at Table 4.2 above shows that, the rate percentage and frequency of the 
students’ controlled class in pre-test from 7 students, 2 (28.57%) students got good 
score, 4 (57.15%) got fair and 1 (14.28%) got poor 
Based on the table 1 and 2 above, it can be concluded that the scores and 
percentages of students in pre-test were better in experimental class than in controlled 
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class because in the rate percentage in experimental class was higher than in 
controlled class. 
2. The Classification of Students’ Post-Test Scores in Experimental Class 
and Controlled Class. 
The following table shows the distribution of frequency and percentage of 
final score of teaching Writing Recount text Text at the tenth grade students of SMA 
Ummul Mukminin Islamic Boarding School Makassar in post-test for Experimental 
class and controlled class. 
Table 4.3 
The Distribution of Frequency and Percentage Score of 
Experimental Class in Post-test 
 
No. 
 
 
Score 
 
Classification 
 
Frequency 
 
Percentage 
1. 85-100 Excellent 1 14.28% 
2. 70-84 Good 6 85.72% 
3. 55-69 Fair - - 
4. 40-54 Poor - - 
5. 0-39 Very Poor - - 
Total 7 100% 
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Table 3 shows that, the rate percentage of score of experimental class in post-
test from 7 students shows that, the students obtained 1 (14.28%) excellent score, and 
6 (85.72%) students obtained good score. 
 
Table 4.4 
The Distribution of Frequency and Percentage Score of 
Controlled Class in Post-test 
 
No. 
 
 
Score 
 
Classification 
 
Frequency 
 
Percentage 
1. 85-100 Excellent - - 
2. 70-84 Good 5 71.43% 
3. 55-69 Fair 2 28.57% 
4. 40-54 Poor - - 
5. 0-39 Very Poor - - 
Total 7 100% 
While at Table 4 above shows that, none of the students got excellent but 
exactly they got good and fair score. From 7 students there were 5 (71.43%) got good 
score and 2 (28.57%) got fair. 
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Based on the result above, it can be concluded that the rate percentage 
students in post-test for experimental class was higher than in rate percentage in 
controlled class. Although for both of the class improved. 
 
3. The Mean Score and Standard Deviation of Experimental Class and 
Controlled Class 
After calculating the result of the students score, the mean score standard 
deviation or both classes be presented in the following table: 
Table4.5 
The Mean Score and Standard Deviation of Experimental Class 
and Controlled Class in Pre-test and Post-test 
Class 
Pre-test Post-test 
Mean Score 
Standard 
Deviation 
Mean Score 
Standard 
Deviation 
 
Experimental 
 
66.85 6.09 86.86 5.52 
 
Controlled 
 
64.86 8.07 72.14 4.49 
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The table above showed that, the mean score of experimental class in pre-test 
was (66.8) and the standard deviation of experimental class was (6.09), and the mean 
score of controlled class in pre-test was (64.86) and the standard deviation of 
controlled was (5.52). While the mean score of experimental class in post-test was 
(64.86) and the standard deviation of experimental class was (8.07), and the mean 
score of controlled class in post-test was (72.14) and its standard deviation was 
(4.49). It can be concluded from both of the tests; the experimental class gained 
greater mean score in the post-test than the controlled class. 
The significant score between experimental and controlled class can be known 
by using t-test. The result of t-test can be seen in table 6 as follows: 
 
Table 4.6 
Distribution the Value of t-Test and t-Table 
Variable t-Test Value t-Table Value 
Pre-Test 
Experiment  & Control Class 
0.52 2.178 
Post-Test 
Experiment & Control Class 
3.23 2.178 
Table 4.6 above indicates that, in pre-test, the value of the t-test still low than 
the value of the t-table. While in post-test, the value of the t-test was greater than the 
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value of the t-table. It indicates that there was a significant difference between the 
result of the students’ pre-test in experimental class and controlled class and post-test 
in experimental class and controlled class. 
The statistical analysis from the result of the students’ writing ability test of 
this research shown that the students’ writing ability before doing treatment through 
idiomatic expressions was still low. It was proved by the result of pre-test before 
treatments that there were 7 students, 3 (42.86%) student obtained good score, 3 
(42.8%) students obtained fair score, and 1 (14.28%) students obtained poor score. 
On the contrary to the result of the students’ pre-test before, there was a 
significance improvement on the post-test where the students obtained 1 (14.28%) 
excellent score, and 6 (85.72%) students obtained good score. 
Based on the table of distribution the value of t-test and t-table in post-test 
previously, the researcher concluded that t-test value was greater than t-table 
(3.23>2.178).. If t-table value is greater than t-test at the level of significance α 0.05 
and df (  +  ) - 2 = (7 + 7) - 2 = 12, it meant that (H0) was accepted and (H1) was 
rejected. In contrary, if the t-test was greater than t-table, it meant that (H0) was 
rejected and (H1) was accepted. 
From the result above, it shows the difference between t-test and t-table was 
enough great. It can be concluded that teaching writing by using idiomatic 
expressions as technique was proved to be effective in improving the students’ 
writing ability in narrative text. 
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B. Discussion 
Idiomatic expressions is a suitable technique that applied in the classroom in 
teaching writing. This technique helps students to increase their ability in making a 
qualified writing. In the class, the students was given hand book about idiomatic 
expressions, after that they learn to pronounce the idioms one by one. Also, they were 
practice with face to face method and making short conversation with their friends by 
using idiom. By this methode they can enjoyed the learning activity. It made them 
easier in memorizing the idioms. 
In this study, several things had been inferred logically. First, for both classes, 
they were inclined to have similiar problems, they were difficult in apply past tense 
into the sentence, they still confused where and when they should apply the past 
participle. In addition, when the students were conducting a pre-test, most of them 
were difficult in doing the test. Second, subject in experimental class showed their 
big desire in learning process. For instance, they got spirit in learning process, they 
were built their ability in pronounce the idioms and used it in speaking and then they 
could apply in a writing form. third, before the researcher applied the idiom as a 
technique in teaching writing recount text in experimental class, the students’ 
competence were very difference. Most of the students were in the low level, after 
applying the idioms as a technique in teaching writing, students in experiment class 
showed their improvement. Most of them are fair, good, and excellent. 
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Analysis of the mean score gap in the post-test between the experimental and 
control class ensures if the technique was effective. The mean score of experimental 
class was 66,85 and 64,86 for control class. It means the gap between the experiment 
class and the control class is 1.99. the explanation of the gap between the two classes 
indicates that the experimental class shows increasing than the controlled class. 
To sump up, based on the result of this study, which shows the students’ score 
were much higher after the tretament in experimental class using idiomatic 
expressions as a technique, the use of idiomatic expressions for writing teaching is 
surely beneficial to improve students ability. 
Seeing the result discussed above, the researcher concluded that using idiomatic 
expressions can improve students’ ability in making a qualified writing. This was in 
line with Widiarti (2013) stated that teaching idiomatic expressions should be in fun 
ways, such as give assignments which ask the students to include idiomatic 
expressions, such as in writing assignment,speaking project and roleplay. It also 
strenghten by kurnia (2016) who stated that the general result of using idiomatic 
expression in teaching speaking is not too bad, the average knowledge of the 
respondents about the basic two-word idiomatic expressions is fairly good. 
Futhermore, by using idiomatic expressions in teaching writing got positive impact 
for students, such as more interested in learning writing, helping them learn to 
evaluate their own writing better, and also improve their skill to make a qualified 
writing. Learning idiomatic expressions also has a good impact for other subject such 
as Speaking skill and Toefl test, because they could apply the idioms into their 
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conversation, also in Toefl especially in Listening test has many idiomatic 
expression. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
This chapter deals with two sections. The first section contains conclusion 
based on the research findings and discussion. The second section contains 
suggestion based on the findings and conclusion. 
 
 
A. Conclusion 
 Based on the findings and the discussion in the previous chapter, the writer 
concludes that: 
1. Teaching writing by using idiomatic expression is effective to improve 
students’ writing ability at Cambridge English College. It is proved from the 
result of the test showed that there was a significant difference between 
students’ pre-test and post-test. Furthermore, the t-test value was higher than 
the t-table value.  
2. Teaching writing by using idiomatic expressions improved the students’ 
writing ability and also help the students easier in memorizing the idioms.In 
addition, using idiomatic expression  in teaching writing can increase the 
students’ writing level and make their writing be more colourful. It seemed 
from the result that their writing became colourful after the treatment. 
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B. Suggestion 
1. In teaching writing, idiomatic expressions should be used as one of the 
alternatives technique which could help teacher in teaching and learning 
process. 
2. The teacher should be creative to present their materials of teaching, give 
students opportunity to share their ideas, present their work, give 
reinforcements, and tell their errors. This issue is very essential because the 
important thing in teaching is that students and teacher must work together. 
3. The other researcher should conduct further research than this research to 
form the best development in area education especially in teaching and 
learning of idiomatic expressions as well. 
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APPENDIX I 
 
The Raw Score of the Students’ Pre-test and Post-test   
in Experimental Class 
No Name of Students Pre-Test Post-Test 
Score (X) X1
2 
Score (X) X1
2 
1.  Husnul Khatimah 63 3969 84 7056 
2.  Randi 70 4900 81 6561 
3.  Azwin 75 5625 83 6889 
4.  Evi Safitri 66 4356 77 5929 
5.  Muhammad Faiz 58 3364 78 6084 
6.  Andi Sitti Nasmah 73 5329 90 8100 
7.  Andi Alfirah 63 3969 73 5329 
Total 468 31512 566 45948 
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APPENDIX II 
 
The Raw Score of the Students’ Pre-test and Post-test   
in Controlled Class 
No Name of Students Pre-Test Post-Test 
Score (X) X1
2 
Score (X) X1
2 
1.  Raodhatul Jannah 56 3136 70 4900 
2.  Nadya isnaeni 63 3969 73 5329 
3.  Andi abdul Haris 69 4761 76 5776 
4.  Muhammad Taufan 70 4900 68 4624 
5.  Riskayanti 77 5929 80 6400 
6.  Muhammad fadil 54 2916 68 4624 
7.  Masriana 65 4225 70 4900 
Total 454 29836 505 36553 
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APPENDIX III 
The Mean Score of Experimental Class and Controlled Class 
 
A. The Mean Score of Experimental Class and Controlled Class in PRE-TEST 
1. Experimental Class  2.  Controlled Class 
N
X
1

  
N
X
2

  
7
468
1   
7
454
2 
 
85,661   86,642   
 
B. The Mean Score of Experimental Class and Controlled Class in POST-TEST 
1. Experimental Class  2.  Controlled Class 
N
X
1

  
N
X
2

  
7
566
1   
7
505
2 
 
86,861 
 
14,722   
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APPENDIX IV 
Standard Deviation of Experimental Class and Controlled Class 
 
A. Standard Deviation of Experimental and Controlled Class in PRE-TEST 
1. Experimental Class 
SD = √
   
   
 
 Where:     =    
  – 
     
 
 
 
     = 31512 –  
      
 
 
  = 31512 –  
      
 
 
  = 31512 – 31289,14 
  = 222,86 
SD = √
      
   
 
  = √
      
 
 
  = √      
  = 6,09 
2. Controlled Class 
SD = √
   
   
 
 Where:     =    
  – 
     
 
 
 
     =29836 –  
      
  
 
  =29836–  
      
 
 
  = 29836 – 29445,14 
  = 390,86 
SD = √
      
   
 
  = √
      
 
 
  = √      
  = 8,07 
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B. Standard Deviation of Experimental and Controlled Class in POST-TEST 
1. Experimental Class 
SD = √
   
   
 
 Where:     =    
  –  
     
 
 
 
     = 45948 – 
      
 
 
  = 45948 –  
      
 
 
  = 45948 –          
  = 182,86 
SD = √
      
   
 
   = √
      
 
 
   = √      
   = 5,52 
2. Controlled Class 
SD = √
   
   
 
 Where:     =    
  –  
     
 
 
 
     = 36553 – 
      
 
 
  =  36553 –  
      
 
 
  =  36553 – 36432,14 
  = 120,86 
SD = √
      
   
 
   = √
      
 
 
   = √      
   = 4,49 
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APPENDIX V 
The Significant Difference 
 
A. The Significant  Difference of  Experimental and Controlled Class in PRE-TEST 
86,661 X  SS1 = 222,86 
86,642 X  SS2 = 390,86 
1. t-Test 
      
 ̅     ̅ 
√(
        
             
) (
 
  
  
 
  
)
 
      
             
√(
               
         ) (
 
   
 
 )
 
       
 
√(
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 )
 
      
 
√               
 
      
 
√     
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        =   0.52 
B. The Significant  Difference of  Experimental and Controlled Class in POST-TEST 
86,801 X  SS1 = 182,86 
14,722 X  SS2 = 120,86 
1. t-Test 
   
      
 ̅     ̅ 
√(
        
             
) (
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√               
 
      
    
√    
 
  
      
    
    
 
 
        =  3,24 
2. t-Table 
For level of significant (α) = 0,05 
Degree of freedom (df) = (  +   ) - 2 = (7+ 7) - 2 = 12 
t–Table = 2.178 
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APPENDIX VI 
Distribution of t-Table 
 
 
Df 
 
Level of Significance for two-tailed test 
0,5 0,2 0,1 0,05 0,02 0,01 
Level of Significance for one-tailed test 
0,25 0,1 0 0,025 0,01 0.005 
1 1.000 3.078 6.314 12.706 31,821 63.657 
2 0.816 1.886 2.920 4.303 6.965 9.926 
3 0.765 1.638 2.353 3.183 4.541 5.841 
4 0.741 1.533 2.132 2.776 3.747 4.604 
5 0.727 1.476 2.015 2.571 3.365 4.032 
6 0.718 1.440 1.943 2.447 2.143 3.707 
7 0.711 1.451 1.895 2.365 2.998 3.499 
8 0.706 1.397 1.860 2.306 2.896 3.355 
9 0. 703 1.383 1.833 2.262 2.821 3.250 
10 0.700 1.372 1.812 2.226 2.764 3.169 
11 0.697 1.363 1.769 2.201 2.718 3.106 
12 0.695 1.356 1.782 2.179 2.681 3.055 
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13 0.694 1.350 1.771 2.160 2.650 3.120 
14 0.692 1.345 1.761 2.143 2.624 2.977 
15 0.691 1.341 1.753 2.331 2.604 2.947 
16 0.690 1.337 1.746 2.120 2.583 2.921 
17 0.689 1.333 1.740 2.110 2.567 2.898 
18 0.688 1.330 1.734 2.101 2.552 2.878 
19 0.688 1.328 1.729 2.093 2.539 2.861 
20 0.687 1.325 1.725 2.086 2.528 2.845 
21 0.686 1.323 1.721 2.080 2.518 2.831 
22 0.686 1.321 1.717 2.074 2.505 2.819 
23 0.685 1.319 1.714 2.690 2.500 2.807 
24 0.685 1.318 1.711 2.640 2.492 2.797 
25 0.684 1.316 1.708 2.060 2.485 2.787 
26 0.684 1.315 1.706 2.056 2.479 2.779 
27 0.684 1.314 1.703 2.052 2.473 2.771 
28 0.683 1.313 1.701 2.048 2.467 2.763 
29 0.683 1.311 1.699 2.045 2.462 2.756 
30 0.683 1.310 1.697 2.042 2.457 2.750 
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APPENDIX VII 
LESSON PLAN 
1. Identify 
Place   : Cambridge English College (CEC) 
Subject  : English  
Skill   : Writing 
Class   : Experimental Class & Control Class 
Theme   : Pre-Test 
Time Alocation :1x45 
Academic Year : September 21
th
 2017/2018 
2. Instructional Object 
The students will be able to make recount text  
3. Teaching procedure 
a. Teaching Presentation 
 The teacher gives the students the test sheet. 
 The teacher ask the students to write the name on the paper sheet 
 The teacher explains to the students how to do the test. 
 The teacher ask the students to do the best. 
b. Students activity 
 The students do their test individually based on the teacher’s 
instruction 
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 The students make the recount text based on the them choosen by 
teacher. 
c. Evaluating 
The students’ writing will be correctly by the teacher. 
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LESSON PLAN 
1. Identify 
Place   : Cambridge English College (CEC) 
Subject  : English  
Skill   : Writing 
Theme   : Treatment 1 
Class   : Experimental Class and Control Class 
Time Alocation : 1x40 
Academic Year : September 21
th
 2017/2018 
2. Instructional Object 
 Respond the meaning and rhetoric in the simple short essay which use 
written language accurately, fluently and acceptable for interaction in 
daily life context inform of recount text. 
3. Teaching procedure 
a. Teaching Presentation 
 The teacher ask the students difficulties in doing the test 
 The teacher explained about writing and recount text to the 
students 
b. Students activity 
 The students tell the Teacher about the difficulties in writing 
recount text 
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 The students paid attention to the teacher explanation. 
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LESSON PLAN 
1. Identify 
Place   : Cambridge English College (CEC) 
Subject  : English  
Skill   : Writing 
Class   : Experimental Class & Control Class 
Time Alocation :1x40 
Academic Year : September 28
th
 2017/2018 
2. Instructional Object 
3. Teaching Procedure 
a. Teaching Presentation 
 The teacher re-explained the lesson before and continued to 
explain about recount text (generic structure) 
b. Students activity 
 The students paid attention to the teacher’s explanation 
 The students ask about the lesson that they haven’t understood. 
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LESSON PLAN 
1. Identify 
Place   : Cambridge English College (CEC) 
Subject  : English  
Skill   : Writing 
Class   : control class 
Time Alocation :1x40 
Academic Year : September 29
th
 2017/2018 
2. Instructional Object 
 Respond the meaning and rhetoric in the simple short essay which use 
written language accurately, fluently and acceptable for interaction in 
daily life context inform of descriptive text. 
3. Teaching procedure 
a. Teaching Presentation 
 The teacher explain about past tense and the give the example of 
the past tense 
b. Students activity 
 The students paid attention to the teacher’s explanation 
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LESSON PLAN 
1. Identify 
Place   : Cambridge English College (CEC) 
Subject  : English  
Skill   : Writing 
Theme   : Treatment 3 
Class   : Experiment Class 
Time Alocation  :1x40 
Academic Year  : September 29
th
 2017/2018 
2. Instructional Object 
The students will be able to pronounce the idioms and and understand the type 
of the idioms 
3. Teaching procedure 
a. Teaching Presentation 
 The teacher explain about the idiomatic expression, the type of the 
idioms and the example of the idioms 
 The teacher spreads the idioms books. 
 the teacher ordered the students to write down the idioms and 
make it the idiom into a sentence 
b. Students activity 
 The students pays attention to the teacher’s explanation 
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 The students ask to the teacher for the material that they dont 
understand. 
 The students write down the idiom and make it into a sentence 
 
c. Evaluating 
 The teacher ordered the students to stand up one by one in front of 
the class and mention their sentence that they made. 
 The teacher correct the students answer. 
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LESSON PLAN 
1. Identify 
Place   : Cambridge English College (CEC) 
Subject  : English  
Skill   : Writing 
Class   : control class 
Time Alocation :1x40 
Academic Year : October 5
th
 2017/2018 
2. Instructional Object 
The students will be able to make recount text 
3. Teaching procedure 
a. Teaching Presentation 
 The teacher give brainstorming to the students and ask one by one 
students about recount text. 
 After that teacher order to the students to make a sentence in a past 
tense 
b. Students activity 
 The students paid attention to the teacher’s explanation 
 The students answer the teacher question 
 The students make a sentence in a past tense 
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c. Evaluating 
 Teacher correct the students’ answer 
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LESSON PLAN 
1. Identify 
Place   : Cambridge English College (CEC) 
Subject  : English  
Skill   : Writing 
Theme   : Treatment 4 
Class   : Experiment Class 
Time Alocation :1x40 
Academic Year : October 5
th
 2017/2018 
2. Instructional Object 
The students will be able to make recount text 
3. Teaching procedure 
a. Teaching Presentation 
 Teacher continued the lesson before and order to students to 
pronounce the idioms one by one and make coversation face to 
face with their friends. 
 After that teacher order to students to make a short massage to 
their friends by applying the idioms. 
b. Students activity 
 The students pronounce the idioms one by one and make a 
conversation with their friends. 
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 The students make a short massage for their friends with using 
idioms  
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LESSON PLAN 
1. Identify 
Place   : Cambridge English College (CEC) 
Subject  : English  
Skill   : Writing 
Class   : control class 
Time Alocation :1x40 
Academic Year : October 6
Th
 2017/2018 
 
2. Instructional Object 
The students will be able to make recount text 
 
3. Teaching procedure 
a. Teaching Presentation 
 The teacher order to students to make a short massage to their 
friends  
 
b. Students activity 
 The students make a short massage for their friends with using past 
tense. 
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LESSON PLAN 
1. Identify 
Place   : Cambridge English College (CEC) 
Subject  : English  
Skill   : Writing 
Theme   : Treatment 5 
Class   : Experiment Class 
Time Alocation :1x40 
Academic Year : October 6
th
 2017/2018 
 
2. Instructional Object 
The students will be able to make recount text 
 
3. Teaching procedure 
a. Teaching Presentation 
 The teacher together with the students analys the idioms that they 
used in the short massage that they made. 
 
b. Students activity 
 The students analys the idioms in the short massage from their 
friends.  
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LESSON PLAN 
1. Identify 
Place   : Cambridge English College (CEC) 
Subject  : English  
Skill   : Writing 
Class   : Control Class 
Time Alocation :1x40 
Academic Year :October 12
th
 2017/2018 
 
2. Instructional Object 
The students will be able to make recount text 
 
3. Teaching procedure 
a. Teaching Presentation 
 The teacher together with the students analys the wrong grammar 
in that text.  
 
b. Students activity 
 The students analys the idioms in the short massage from their 
friends.  
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LESSON PLAN 
1. Identify 
Place   : Cambridge English College (CEC) 
Subject  : English  
Skill   : Writing 
Theme   : Treatment 6 
Class   : Experiment Class 
Time Alocation :1x40 
Academic Year : October 12
th
 2017/2018 
 
2. Instructional Object 
The students will be able to make recount text 
 
3. Teaching procedure 
d. Teaching Presentation 
 The teacher together with the students analys the idioms that they 
used in the short massage that they made. 
 
e. Students activity 
 The students analys the idioms in the short massage from their 
friends. 
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LESSON PLAN 
1. Identify 
Place   : Cambridge English College 
Subject  : English  
Skill   : Writing 
Class   : Experiment Class & Control Class 
Theme   : post-Test 
Time Alocation :1x45 
Academic Year : October 13
th
 2017/2018 
2. Instructional Object 
The students will be able to make recount text effective and eficient. 
3. Teaching procedure 
a. Teaching Presentation 
 The teacher gives the students the test sheet. 
 The teacher ask the students to write the name on the paper sheet 
 The teacher explains to the students how to do the test. 
 The teacher ask the students to do the best. 
b. Students activity 
 The students do their test individually based on the teacher’s 
instruction 
86 
 
 The students make the recount text and applying the idiom into the 
text. For the experiment class 
c. Evaluating 
The students’ writing will be correctly by the teacher. 
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APPENDIX VIII 
Research Instrument 
 
Item   : Pre-test 
Theme   : explaine an embrassed experienced 
Pattern   : Simple Past Tense 
Kind of Text  : Recount Text 
 
Keterangan: 
- Tujuan dari penelitian ini adalah untuk mengetahui sejauh mana penggunaan 
media idiom ini mampu meningkatkan kemampuan peserta dalam menulis teks 
recount yang sederhana. 
1. Instrumen penelitian ini merupakan alat yang digunakan untuk mengetahui 
bagaimana kemampuan Anda dalam menulis teks recount sebelum diberikan 
treatment dari penggunaan puisi sebagai media. 
2. Hasil tes ini tidak akan mempengaruhi nilai Anda dalam mata pelajaran Bahasa 
Inggris, karena hasil dari tes ini semata-mata hanya digunakan untuk 
kepentingan penelitian. 
 
Petunjuk Pengisian: 
1. Isilah identitas Anda pada lembar tes yang telah disediakan! 
2. Buatlah sebuah teks recount sederhana berdasarkan  petunjuk yang tertera. 
3. Teks deskriptif ditulis dalam pola simple past tense. 
4. Dalam pengerjaan tes, Anda diperbolehkan membuka kamus. 
5. Anda diberikan waktu selama 60 menit untuk mengerjakan tes ini. 
6. Atas partisipasi, dukungan, dan kerja samanya, peneliti mengucapkan banyak 
terima kasih (syukran katsiran). 
 
 
- Selamat Bekerja   - 
STUDENTS’ ANSWER SHEET 
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INTERNATIONAL ENGLISH LANGUAGE TESTING  
CAMBRIDGE ENGLISH COLLEGE (CEC) 
 
Item  : Pre-test    Date: 
Name  : ………………………………………    Score      Classification 
Reg. Number : ……………………………………… 
Class  : ……………………………………… 
Task 
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
......................................................................................................................................... 
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Item   : Post-test 
Theme   : holiday experienced 
Pattern   : Simple Past Tense 
Kind of Text  : Recount Text 
 
Keterangan: 
- Tujuan dari penelitian ini adalah untuk mengetahui sejauh mana penggunaan 
media puisi ini mampu meningkatkan kemampuan peserta dalam menulis teks 
recount yang sederhana. 
1. Instrumen penelitian ini merupakan alat yang digunakan untuk mengetahui 
bagaimana kemampuan Anda dalam menulis teks deskriptif setelah diberikan 
treatment dari penggunaan idiom sebagai media. 
2. Hasil tes ini tidak akan mempengaruhi nilai Anda dalam mata pelajaran Bahasa 
Inggris, karena hasil dari tes ini semata-mata hanya digunakan untuk 
kepentingan penelitian. 
 
Petunjuk Pengisian: 
1. Isilah identitas Anda pada lembar tes yang telah disediakan! 
2. Buatlah sebuah teks deskriptif sederhana berdasarkan petunjuk yang tertera. 
3. Teks recount ditulis dalam pola simple past tense. 
4. Dalam pengerjaan tes, Anda diperbolehkan membuka kamus. 
5. Anda diberikan waktu selama 60 menit untuk mengerjakan tes ini. 
6. Atas partisipasi, dukungan, dan kerja samanya, peneliti mengucapkan banyak 
terima kasih (syukran katsiran). 
 
 
- Selamat Bekerja   - 
STUDENTS’ ANSWER SHEET 
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INTERNATIONAL ENGLISH LANGUAGE TESTING  
CAMBRIDGE ENGLISH COLLEGE (CEC) 
 
Item  : Post-test    Date: 
Name  : ………………………………………    Score      Classification 
Reg. Number : ……………………………………… 
Class  : ……………………………………… 
Task 
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
.........................................................................................................................................
....................................................................................................................................... 
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APPENDIX IX 
Students’ Answer Sheet 
 Pre-Test in experimental class 
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 Pre-Test in Controlled class 
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 Post-Test in Experimental Class 
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 Post-Test in Controlled Class 
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APPENDIX X 
Documentation 
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